
Information Literacy Prompts 
 
In 2015, the Association of College and Research Libraries published a Framework for Information 
Literacy for Higher Education. This guide goes beyond research skill development to attempt to target 
the higher-level abilities and mindsets that students should be developing as part of their information 
literacy training. According to these guidelines, information literacy is a shared responsibility among 
librarians and teaching faculty, who should deepen their collaborations to help students extend their 
learning. 
 
The Framework contains six interconnected core concepts (Authority is Constructed and Contextual; 
Information Creation as a Process; Information Has Value; Research as Inquiry; Scholarship as 
Conversation; and Searching as Strategic Exploration). Descriptions of each can be found in the above 
link. Each of these concepts contains a set of knowledge practices (roughly, skills and abilities) and 
dispositions (essentially, mindsets and ways of thinking) that students should be developing during 
their college career.  
 
Classroom activities, including the high-impact component of an intention and reflection exercise, are 
one way to help students reach competence in these core concepts. Included in this resource center 
are some suggested intention and reflection prompts for each of the concepts, including contextual 
guidelines for faculty intending to implement them.1 Please note that some of these exercises are 
more valuable for lower-division students and may be less focused on disciplinary knowledge and 
expertise, while others might be more appropriate for upper-division students, students who have 
progressed further in the major, or even graduate students. You are welcome to implement these 
activities in whatever ways work best for your students, including any modifications you feel are 
necessary.  
 
Each academic department at UNCW has a liaison librarian who is an authority on information literacy 
and is available to consult with you on information literacy generally, to help you adapt the below 
material to your discipline or class, and to work directly with you and your students. You can find your 
liaison librarian here: https://library.uncw.edu/directory/liaisons.   
 
 
Stephanie Crowe  
Coordinator of Liaison Librarian Services and Social Sciences Librarian  
UNCW Randall Library 
crowes@uncw.edu  
lib.uncw.edu/crowes  
 
  

 
1 I developed these prompts with reference to the following resources: ACRL Framework for Information Literacy Sandbox 
(sandbox.acrl.org); Mary Oberlies and Janna Mattson, eds., Framing Information Literacy: Teaching Grounded in Theory, Pedagogy, 
and Practice, 2018; Samantha Godbey, Susan Wainscott, and Xan Goodman, eds., Disciplinary Applications of Information Literacy 
Threshold Concepts, 2017. 

http://www.ala.org/acrl/sites/ala.org.acrl/files/content/issues/infolit/Framework_ILHE.pdf
http://www.ala.org/acrl/sites/ala.org.acrl/files/content/issues/infolit/Framework_ILHE.pdf
https://library.uncw.edu/directory/liaisons
mailto:crowes@uncw.edu
http://lib.uncw.edu/crowes
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Authority is Constructed and Contextual 
  

Prompt I: Defining Different Types of Cognitive Authority 
 
Guidelines for Instructor: 
  
Step 1: Instructor Reflection 
Reflect on the authorities (traditional and nontraditional) in your discipline or field. Develop one or 
two examples for your students of how different types of cognitive authorities are valuable for 
different purposes. (For example, a sociologist studying poverty might use traditional scholarly 
authorities for contextual information about socioeconomic conditions and then conduct research in 
low-income communities for information about lived experiences.) 
  
Step 2: Class Discussion  

• Prior to the discussion, consider assigning two readings (or other source types) about your 
topic – one traditional scholarly source and one created by a less traditional authority.  

• Lead a discussion with your students about standard authorities in your field and how you 
know that they are reliable.  

• Continue the discussion by asking students to name some other potential authorities and when 
you might want to get information from them instead. (For example, nursing students might 
rely on scholars or educators for information on diagnosing medical conditions, but patients or 
caregivers might be the best source for their specific needs.)  

• If you assigned readings prior to the discussion, have a conversation with your students about 
what information they gleaned from each of the sources and how they chose which to trust. 

  
Step 3: Intentionality 
Intention Prompt for Students: 
Describe the various types of expertise in [topic]. Under what circumstances would you rely on each 
type of source? Finally, why does it matter? Why is it important for individuals in field [x] to be aware 
of different types of expertise?  
  
Step 4: Instructor-developed  activity comparing types of cognitive authority. For example, 
education students might interview teachers, parents, students, and look at the literature on a 
given topic and then determine what they were able to learn from each. 
  
Step 5: Reflection 
Reflection Prompt for Students: 
Now that you have completed [x] activity, what sources of information/types of expertise did you 
need to rely on? What aspect of your assignment were each of them useful for?  
  
Potential Student Learning Outcomes: 
 
• Students will be able to identify the different types of cognitive authority in [discipline]. 
• Students will be able to map their information need to the type of authority they should seek out.  



Authority is Constructed and Contextual 
 

Prompt II: Seeking Out Diverse Worldviews 
 
Guidelines for Instructor: 
 
Step 1: Instructor Reflection 
Prepare by thinking about the ways your discipline defaults to traditional scholarly worldviews and 
whether anything might be missing with a reliance only on these types of sources. Reflect on other 
types of sources that could be valuable for your discipline, what qualifies them as authorities, and 
whether these sources are currently marginalized in your field. (For instance, if you ask students to 
rely exclusively on scholarly books and articles, are they missing any perspectives?) 
 
Step 2: Assigned Reading 
Assign your students a scholarly reading on your topic of interest. 
 
Step 3: Intentionality 
Intention Prompt for Students: 
After reading [x], what qualifies the author(s) to be an authority on this topic? In other words, how do 
you know you can trust their perspective? Now, think about if there are other possible types of 
knowledge that you might not be able to gain from [reading x]. From what sources might you get this 
information, and how might you go about getting it?  
 
Step 4: Instructor-developed  activity where students seek out non-traditional knowledge. For 
example, communication studies or journalism students might be asked to seek out non-
mainstream media sources. 
 
Step 5: Reflection 
Reflection Prompt for Students: 
How did you acquire the information [in Step 4 activity]? What made those sources qualified to 
provide you with that information? How is this type of information useful in helping you to 
understand [topic] versus what you were able to learn in [reading x]? 
 
Potential Student Learning Outcomes: 
 
• Students will be able to list ways in which they might gather knowledge from non-traditional 

sources. 
• Students will be able to communicate the differences between scholarly knowledge practices and 

those embedded within communities. 



Authority is Constructed and Contextual 
 

Prompt III: Questioning the Traditional Hierarchy of Authority 
 
Guidelines for Instructor: 
 
Step 1: Instructor Reflection 
Some disciplines, particularly in the health and human services fields, are familiar with the concept of 
a “hierarchy of evidence.” Commonly associated with evidence-based practice, the hierarchy of 
evidence, which is often displayed as a pyramid, is intended to provide a ranked order of what 
constitutes the best possible evidence or source. Whether explicit or not, however, all fields contain 
some form of a hierarchy of evidence. Prior to beginning this exercise, reflect on how you rank the 
quality of sources in your discipline and how you consciously or subconsciously pass that on to your 
students. Consider when this hierarchy might or might not apply. 
 
Step 2: Introducing the Hierarchy of Evidence 
If your students are not yet familiar with the hierarchy of evidence in your discipline, introduce them 
to this hierarchy either via an assigned reading or a class discussion.  
 
Step 3: Intentionality 
Intention Prompt for Students 
Why are certain types of sources generally considered to be the best type of evidence in [field]? 
[Note: you should specify which type of source(s), based on your discipline.] Do you agree that this 
type of source is the best? Why or why not? Are there instances in which you would not want to use 
this type of source?  
 
Step 4: Instructor-developed  activity in which students compare the quality of information 
across the hierarchy for a specific problem or question in your field. 
 
Step 5: Reflection 
Reflection Prompt for Students 
[Note: Give students their intention prompt responses to refer to when completing their reflection.] 
Now that you have completed [activity], have your views on the hierarchy of evidence changed? If you 
previously agreed that [type of source] always supplies the best type of evidence in [discipline], do 
you still? If not, under what circumstances might a different type of source be better? 
 

Potential Student Learning Outcomes: 
 
• Students will be able to identify the traditional hierarchy of evidence in [field] and determine the 

circumstances under which it might not apply. 
  



Authority is Constructed and Contextual 
 

Prompt IV: Helping Students Develop Their Own Authority 
 
Guidelines for Instructor: 
 
Step 1: Intentionality 
Intention Prompt for Students 
In the upcoming assignment, you will be using interviewing skills to identify an information need that 
a friend or family member has and using research skills to help them find the information that they 
are looking for. Reflect on a previous time you helped someone with an information need. How were 
you able to help them? What made them trust you as an authority, or expert, on that topic?  
 
Step 2:  exercise: 

1. In class, work with students to develop a list of “interview” questions for them to use to 
identify and flesh out an information need that one of their friends or family members 
has. It might be, but does not have to be, an academic need – it could be any sort of 
information gap (where should I go on vacation? What dentist should I go to? Etc.)  

2. Have your students interview a friend or family member about that information gap, 
using the questions developed in class or others of their choosing. 

3. Have students research and provide an answer (depending on the information need, it 
might be general information or a direct, specific solution), being sure to document 
where they found the information.  

 
Step 3: Reflection 
Reflection Prompt for Students 
In this assignment, you used your authority to provide your friend or family member with information 
they needed. Describe the research process you used to find this information. Why did you choose to 
trust the sources of information you found? Why were you a trustworthy source of information for 
your friend or family member?  
 
Potential Student Learning Outcomes: 
 

• Students will develop an understanding of what makes information sources trustworthy in 
different situations. 

• Students will demonstrate an understanding of their own authority on a topic and what grants 
them that authority. 

 
  



Authority is Constructed and Contextual 
 

Prompt V: Moving Beyond Facile Indicators of Authority 
 
*Note: This activity is best for upper-division or graduate students.  
 
Guidelines for Instructor: 
 
Step 1: Instructor Reflection 
Prepare by choosing a scholarly study in your discipline that is controversial, that has since become 
outdated, or that has since been retracted or criticized. [Note: Make sure it’s not something that is 
widely known by the general public (e.g. Andrew Wakefield’s debunked Lancet study on 
autism/vaccines (1998) would not be a good choice for this activity). You may also want to stay away 
from sources that are politically or emotionally fraught.] Then, identify a research topic for which this 
study would be relevant. 
 
Step 2: Intentionality 
Intention Prompt for Students: 
What are some indications that you might want to use a source in a research project on [above 
research topic]? In other words, as you are researching, how do you decide what sources to use?  
 
Step 3:  exercise: Assigned Reading and Response 
Assign your students to read the study you’ve identified and respond to a series of questions 
leading them to question the study entirely. The questions you ask them will depend on why 
the study is questionable (in other words, if the problem is the methodology, for instance, ask 
students to answer questions about the validity of the methodology).  
 
Step 4: Class Discussion 
Hold a class conversation about the study, how it came to be questioned, and why you can’t just rely 
on obvious indicators of authority (author’s credentials, the fact that it’s a “scholarly” source, etc.) to 
decide to use a source. 
 
Step 5: Reflection 
Reflection Prompt for Students: 
What did you learn about scholarly research in this exercise that you will apply as you are looking for 
sources for future research projects? Why might you not be able to automatically rely only on 
something being “scholarly” or peer-reviewed?  
 
Potential Student Learning Outcomes: 
 
• Students will be able to identify reasons that studies that “look scholarly” might still not be 

credible.  
  



Information Creation as a Process 
 

Prompt I: Does the Process Matter? 
 
Guidelines for Instructor: 
 
Step 1: Class Discussion 
Involve your students in a conversation about their process for posting information in various social 
media platforms (e.g. Facebook vs. Instagram vs. TikTok). Ask your students how they choose which 
platform to post in, what process they go through to create the information, and why. The 
conversation might bring up issues of the probable audience on the different platforms, which 
platforms best support different types of media, what type of message they want to send, etc. Follow 
that up with a conversation about how that translates to other types of information in your field (this 
will vary quite a bit based on the field you are in). 
 
Step 2: Intentionality 
Intention Prompt for Students 
Thinking about the class discussion about social media information sharing, reflect on where and how 
you personally choose to share information (social media or otherwise). Under what circumstances do 
you post pictures? Videos? Send texts? Make phone calls? What is the difference in the processes and 
the message that you’re sending with each? 
 
Step 3:  exercise in which students are given information to share (related to the discipline if 
possible) and assigned different audiences or purposes for that information, then asked to 
disseminate that information using the best means possible for their assigned 
audience/purpose.  
 
Step 4: Reflection 
Reflection Prompt for Students 
How and why did you choose your selected method of information dissemination? What makes you 
think that it would be effective for your target audience or stated purpose?  
 

Potential Student Learning Outcomes: 
 
• Students will understand that information is created and shared deliberately in various ways, and 

that this creation process is significant in understanding the message behind the information. 
 
  



 

Information Creation as a Process 
 

Prompt II: Process within a Discipline 
 

Guidelines for Instructor: 
 
Step 1: Instructor Reflection 
Reflect on various ways information is disseminated in your discipline, both formally (conference 
presentations, scholarship), informally (social media, chats with colleagues), and in between (university 
public relations statements, journalism). If you are able, think of an area of scholarship, concept, or 
method within your field that you recently learned about and how you learned about it. 
 
Step 2: Class Discussion 
Hold a class discussion about different ways information is disseminated in your discipline, bringing in 
your reflection from step 1. Talk about why different information might be disseminated in different 
ways.  
 
Step 3: Intention 
Intention Prompt for Students 
Think about your class discussion on information dissemination in [discipline] and [topic X in step 4 
below]. What are some places you might look for information on this topic? Why? What would you 
expect to see from the types of sources you’ve identified? 
 
Step 4:  exercise in which you ask students to locate information on a topic of your choosing 
within your discipline. You can decide whether to leave the format open-ended (e.g. allow 
them to search social media or news sources or scholarship) or whether you would like them to 
locate specific types of information. 
 
Step 4: Reflection 
Reflection Prompt for Students 
How and where did you locate the information on [topic X]? Why was it formatted in the way it was? 
What purpose was this information intended to serve? 
 

Potential Student Learning Outcomes: 
 
• Students will be able to identify different ways in which information in [discipline] is disseminated. 
• Students will understand some of the reasons behind why researchers and writers in [discipline] 

might choose to disseminate information in various ways. 
  



 

Information Creation as a Process 
 

Prompt III: Process and Primary Sources* 
 
*Note: "Primary sources” here refers to historical primary sources – firsthand accounts of historical events – 
rather than original scientific research. Before beginning this activity, students should have a baseline 
knowledge of what a primary source is.  
 

Guidelines for Instructor: 
 
Step 1: Class Discussion 
Hold a class discussion about how and why various types of primary sources are created. Why are 
diaries written? News articles? Social media posts? Who is the intended audience? Who is the creator? 
(You will want to vary the types of sources you discuss depending on your field and reasons for doing 
this activity.)  
 
Step 2: Intention 
Intention Prompt for Students 
Think about your class discussion on primary source creation. To you, as a researcher, why does the 
process of primary source creation matter?  
 
Step 3:  exercise in which you give students primary sources on a relevant topic and ask them 
to analyze the sources in terms of the likely creation process. If students are more experienced, 
or if you would like this to be a more in-depth activity that gives them a bit of searching 
practice, you can ask them to locate primary sources on the topic rather than assigning the 
sources. 
 
Step 4: Reflection 
Reflection Prompt for Students 
[Note: Give students their intention prompt responses to refer to when completing their reflection.] 
Now that you have spent time analyzing the creation process of specific primary sources, for you, as a 
researcher, why does the process of primary source creation matter? Is there anything you learned 
from the activity that changed or clarified your answer? 
 

Potential Student Learning Outcomes: 
 
• Students will be able to identify different ways in which information in [discipline] is disseminated. 
• Students will understand some of the reasons behind why researchers and writers in [discipline] 

might choose to disseminate information in various ways. 
  



Information Creation as a Process 
 

Prompt IV: Translating Academic Information 
 

Guidelines for Instructor: 
 
Step 1: Instructor Preparation 
Prepare a short (~15 minute) lecture on a topic relevant to the class and potentially of interest to the 
general public. 
 
Step 2: Intention 
Intention Prompt for Students 
In the upcoming assignment, you will be taking the content of a short class lecture and translating it 
for a popular audience. What do you think this process will involve? Do you expect it to be 
challenging or easy?  
 
Step 3:  exercise: Students (individually or in groups) compose a social media post and a news 
story about the content of the lecture from step 1. 
 
Step 4: Reflection 
Reflection Prompt for Students 
What did you have to consider when translating the lecture content for social media and a news 
story? Were there things you had to leave out? Why? How did you choose what to include? What 
does this process tell you about what non-specialists learn about academic research?  
 

Potential Student Learning Outcomes: 
 
• Students will be able to distill academic content for a popular audience. 
• Students will understand some of the reasons behind the ways in which information is created for 

a popular audience. 
 
  



Information Has Value 
 

Prompt I: Information Privilege* 
 
*Based on Peggy McIntosh's work on White privilege and the “invisible knapsack” and Duke University 
Libraries’ adaptation of this concept for information literacy at 
https://sites.duke.edu/library101_instructors/2018/08/13/information-privilege/ 
 

Guidelines for Instructor: 
 
Step 1: Instructor Preparation  
Familiarize yourself with the concept of information privilege via the site from Duke University 
Libraries above.  
 
Step 2: Class Discussion 
Hold a class discussion about information privilege. Depending on the class content and your comfort 
level with your students, the discussion could center on your students’ information privilege (or lack 
thereof), or it could relate to less personal issues from the class or discipline. 
 
Step 3: Intention 
Intention Prompt for Students 
Reflecting on the class discussion about information privilege, in what ways do you personally feel as 
though you have information privilege? Are there ways in which you do not?  
 
Step 3: Instructor-developed  exercise relating to information privilege (for instance, you could 
have students seek out information that you know will be difficult to access, you could assign 
groups of students different countries and have them research what the digital divide looks like 
for their country, etc.) 
 
Step 4: Reflection 
Reflection Prompt for Students 
Why does information privilege matter? What might your information privilege look like after you 
graduate? How will it affect you? 
 

Potential Student Learning Outcomes: 
 
• Students will be able to define information privilege.  
• Students will identify ways in which they do and do not have information privilege. 
  

https://sites.duke.edu/library101_instructors/2018/08/13/information-privilege/


 

Information Has Value 
 

Prompt II: Problematizing Google Searches 
 

Guidelines for Instructor: 
 
Step 1: Instructor Preparation  
If you have the time, read Safiya Noble’s Algorithms of Oppression. If not, you can watch her   
summarize her work here: https://www.youtube.com/watch?v=6KLTpoTpkXo. Also, familiarize yourself 
with the problematic nature of Google search results (personalization, search engine optimization, 
sponsored results).  
 
Step 2: Class Discussion 
Hold a class discussion about algorithmic bias (you might also show Safiya Noble’s video in class to 
prepare your students) and about issues with Google search results.  
 
Step 3: Intention 
Intention Prompt for Students 
Prior to the conversation in class, were you aware of bias in search results? How does this affect you in 
your everyday life?  
 
Step 3: Instructor-developed  exercise in which students Google a topic related to the class and 
compare search results among themselves and/or assess the results for signs of bias. 
 
Step 4: Reflection 
Reflection Prompt for Students 
What did you learn about search engine bias from this activity? Given that internet searching is 
something we do every day, are there concrete things you could do to mitigate against these issues? 
 

Potential Student Learning Outcomes: 
 
• Students will understand why Google search results are not objective or neutral. 
• Students will identify ways in which they might mitigate their risk in using the results of Google 

searches. 
  

https://libcat.uncw.edu/record=b3036701%7ES4
https://www.youtube.com/watch?v=6KLTpoTpkXo


 

Information Has Value 
 

Prompt III: Critical Media Literacy 
 

Guidelines for Instructor: 
 
Step 1: Instructor Preparation  
Familiarize yourself with the corporatization and conglomeration of the news media. (Here’s one 
study, by Martin and McCrane (2019) in American Political Science Review. A shorter summary of that 
work is here.)  
 
Step 2: Class Discussion 
Hold a class discussion about the corporatization and conglomeration of the news. You may wish to 
show your students this Last Week Tonight video on Sinclair Broadcast Group, but please note that 
some of the content is politically inflammatory and that the video begins with someone pointing a 
handgun at the screen, which could be a trigger for some of your students. 
 
Step 3: Intention 
Intention Prompt for Students 
Why does the conglomeration of news media matter for information consumers?  
 
Step 3: Instructor-developed  exercise in which students do a rhetorical analysis of news stories 
related to the class topic to uncover instances in which coverage might privilege or, conversely, 
misrepresent or marginalize a particular individual or group. The stories may be instructor-
assigned, or, if the class is more experienced and you would like the activity to also give them 
some searching practice, you could have students locate their own news stories on a given 
topic. 
 
Step 4: Reflection 
Reflection Prompt for Students 
Do a brief investigation into the media source for your news stories from your analysis exercise. What 
is the source? Who owns it? Where does their funding come from? What does this tell you about the 
content’s potential objectivity or lack thereof? If you cannot locate information about the source’s 
funding, what does this tell you about the source? 
 

Potential Student Learning Outcomes: 
 
• Students will understand the impact of media conglomeration on the news. 
• Students will be able to rhetorically analyze news stories for evidence of privilege and 

marginalization of its subject matter.  

https://www-cambridge-org.liblink.uncw.edu/core/services/aop-cambridge-core/content/view/C8EEA488A777C37C7987964F8F85AEB5/S0003055418000965a.pdf/local_news_and_national_politics.pdf
https://www.gsb.stanford.edu/faculty-research/publications/local-news-national-politics
https://www.youtube.com/watch?v=GvtNyOzGogc


Information Has Value 
 

Prompt IV: Monetary Value of Research 
 

Guidelines for Instructor: 
 
Step 1: Class Reading  
Out of class, assign your students to read this Vox.com article on the funding crisis in science. (It 
focuses on scientific research but is generalizable.) 
 
Step 2: Class Discussion 
Hold a class discussion about how research is funded (or not funded) and associated problems. Why 
does this matter? 
 
Step 3: Intention 
Intention Prompt for Students 
The reading and class discussion introduced you to some of the issues in the way our current research 
funding model is broken. What is one idea you have for how it might be fixed if you were “in charge?” 
What problems would your idea solve? Would it create any new ones? 
 
Step 3: Instructor-developed  exercise in which students, in groups, develop a funding process 
for research in a field associated with your class. You could choose to have them create a call 
for grant proposals for a specific topic. Make sure that part of the exercise is for students to 
include how proposals would be assessed. 
 
Step 4: Reflection 
Reflection Prompt for Students 
Given what you know about issues with research funding, what do you like about the process your 
group created? What do you dislike? What did this exercise help you understand about the way 
research works? 
 

Potential Student Learning Outcomes: 
 
• Students will understand some of the issues with the ways research is funded. 

  

https://www.vox.com/future-perfect/2019/1/18/18183939/science-funding-grant-lotteries-research


Research as Inquiry 
 

Prompt I: Developing a Topic 
 

Guidelines for Instructor: 
 
Step 1: Class Lecture/Discussion 
Talk to your class about your own research. As honestly as possible, describe the process you went 
through to develop a topic for a recent project and why you chose to research what you did. Try not 
to hide the struggles and challenges, but also talk about how you overcame them. Then, discuss some 
typical types of research questions or topics in your field. 
 
Step 2: Intention 
Intention Prompt for Students 
As accurately as possible, describe your typical process for developing a research topic or question 
(using either words or images). See if you can locate any common pain points, highlight or circle 
those, and try to explain why those pieces of the process are normally challenging for you. 
 
Step 3: Class exercise in which students crowdsource research topics. This can be structured in 
any number of ways, but one possibility is as follows: 

• Each student writes an initial topic idea down at the top of a piece of paper. 
• The student passes it to a neighbor, who notes thoughts they have about where that 

topic could go and questions that might be asked. 
• The paper gets passed to a third student, who does the same thing based on both the 

initial idea and the second student’s thoughts. 
• Repeat as many times as you have time for before the paper goes back to the initial 

student. 
 
Step 4: Reflection 
Reflection Prompt for Students 
Did this process help you generate a workable research topic? Why or why not? If you found it 
valuable, how might you do something similar for future research projects on your own? 
 

Potential Student Learning Outcomes: 
 
• Students will be able to look at research questions or topics and use them to identify new topics of 

inquiry. 
  



Research as Inquiry 
 

Prompt II: Research in the “Real World” 
 

Guidelines for Instructor: 
 
Step 1: Intention 
Intention Prompt for Students 
What is something you want to know about UNCW? Think about problems you’ve noticed or 
something that is unclear or confusing to you.  
 
Step 2: Class Activity 
In pairs or small groups, students share their questions from their intention prompts and brainstorm 
methods by which their questions might be answered. You as the instructor will probably want to 
walk around and make suggestions as well. 
 
Step 3:  activity – students try to find an answer to their question and then give presentations 
to the class about the question, answer, and research process. 
 
Step 4: Reflection 
Reflection Prompt for Students 
Describe your research process for your UNCW-related question. Was it straightforward? Did you 
have to change direction in the middle? Did you find an answer to the question that you began with? 
How was this research process similar or different than other research projects you have done?  
 

Potential Student Learning Outcomes: 
 
• Students will be able to formulate appropriate questions for research. 
• Students will synthesize and organize information they gather on a chosen topic. 
 
  



Research as Inquiry 
 

Prompt III: Multidisciplinary Research 
 
*Note: This prompt works best for classes or fields that are somewhat interdisciplinary in nature or that may 
be approached in a multidisciplinary way.  
 

Guidelines for Instructor: 
 
Step 1: Instructor Preparation 
Think of a “wicked problem” or big question that may be looked at through a wide variety of 
disciplines. Ideally, it will be something that can be drilled down to the Wilmington area. Think about 
things like coastal climate change, Confederate monuments, food insecurity, the housing crisis, etc. 
Do some preparatory investigation into various disciplines’ lenses on your chosen topic. 
 
Step 2: Class Discussion 
Introduce the problem, and then spend time with students brainstorming the different disciplines that 
might be interested in the issue and why. Then, assign each student a discipline, or let them choose (it 
should be roughly evenly distributed, however). 
 
Step 2: Intention 
Intention Prompt for Students 
Describe the research topic from your disciplinary angle. Based on the class discussion and your own 
thoughts, what questions do you think a researcher in your assigned field might ask about the topic? 
What could interest them?  
 
Step 3:  activity – students (in groups by discipline) choose a locally relevant aspect of the large 
research topic according to their assigned discipline, then sketch out ways they might research 
this issue. Then, all share with the entire class, and see if together they might be able to use all 
of the different disciplines to “solve” the problem or propose a possible solution.  
 
Step 4: Reflection 
Reflection Prompt for Students 
What did you learn from this exercise about multidisciplinary research? How might a researcher in 
your major, or potential major, approach this topic? What makes this type of approach particularly 
interesting to you? Are there aspects of other disciplines that also interest you? 
 

Potential Student Learning Outcomes: 
 
• Students will understand multiple disciplinary perspectives. 
• Students will break down complex questions into manageable ones.  



Research as Inquiry 
 

Prompt IV: Articulating Your Research Interests 
 

Guidelines for Instructor: 
 
Step 1: Intention 
Intention Prompt for Students 
What are at least two things you’ve learned about the topic of this class that intrigue or interest you 
(whether you learned them in class or elsewhere)? What interests you about these things?  
 
Step 2: Class exercise – with a partner, students share their favorite thing from their intention 
prompt and then brainstorm what else might be asked about that topic. What would be 
interesting to learn about that topic, in other words, that the student does not yet know? If you 
are comfortable improvising, you could then have each student share these with the entire 
class and help them articulate how that could be turned into a statement of research interest. 
 
Step 3: Reflection 
Reflection Prompt for Students 
In your own words, restate your research interests following the class exercise. What is it, specifically, 
that you want to learn more about regarding the topic of this class? Why is it interesting to you? What 
is at least one way you might begin to research this question? 
 

Potential Student Learning Outcomes: 
 
• Students will articulate their research interests within the topic of a class. 
• Students will understand how to begin to narrow a broad topic down to a manageable one. 

 
  



Research as Inquiry 
 

Prompt V: Asking Critical Questions 
 

Guidelines for Instructor: 
 
Step 1: Instructor Preparation 
Find a short, provocative popular article related to some aspect of your class.  
 
Step 2: Intention 
Intention Prompt for Students 
Read [the article in step 1]. What did you find interesting about this article? What are some questions 
this article raised for you?  
 
Step 3: Class activity in which students, in groups, share their reactions to the article and, via 
prompts provided by the instructor, identify critical questions that arise from the content. 
 
Step 3: Reflection 
Reflection Prompt for Students 
What is at least one critical question raised from the class conversation that you would like to 
investigate further, given the time? How might you begin to do so? Is there anything related to the 
content of the article that did not come up in the class discussion that continues to interest you?  
 

Potential Student Learning Outcomes: 
 
• Students will use their intellectual curiosity to develop potential lines of critical inquiry. 
• Students will formulate questions for research based on information gaps. 
 
  



Research as Inquiry 
 

Prompt VI: Organizing and Synthesizing Information 
 
*Note: This prompt might be particularly useful as a precursor activity to a literature review but could be 
modified for other purposes. 
 

Guidelines for Instructor: 
 
Step 1: Instructor Preparation 
Prepare and give a lecture on what a literature review is and what its purpose is, contrasting it with an 
annotated bibliography. Then, in preparation for step 3, gather a group of article abstracts on a given 
topic and print multiple copies of each one. (If this is a lower-division class, you could print titles and 
first paragraphs of non-scholarly sources instead so that the content is easier for them to parse. The 
idea is for them to gain experience synthesizing information.) 
 
Step 2: Intention 
Intention Prompt for Students 
As discussed in class, literature reviews summarize and organize previous scholarship on a topic, 
demonstrating what gaps you will be filling with your research. It can be challenging to organize 
literature into a cohesive review. To prepare for doing a literature review of your own, think of a large 
collection of some object that you own (Books? Music? Baseball cards? Coins? etc.). Explain how you 
have it organized, why this organizational scheme makes sense to you, and how the way it is 
organized helps you know what might be missing.  
 
Step 3: Class activity: 

1. Group discussion on individuals’ organizational schemes from their reflections; instructor 
relating these back to the literature review. 

2. Divide students into groups and hand out articles from step 1. Give student groups time 
to read the abstracts and group them according to topic or theme. 

3. Each group shares with the class how they chose to organize their abstracts and why. 
 
Step 3: Reflection 
Reflection Prompt for Students 
Did the class activity help you understand how scholars do literature reviews? How will you be able to 
apply your experience doing this activity for a literature review on your own research topic? 
 

Potential Student Learning Outcomes: 
 
• Students will understand the purpose of a literature review. 
• Students will be able to organize and synthesize information on a given topic.  



Research as Inquiry 
 

Prompt VII: Deconstructing a Scholarly Article 
 

Guidelines for Instructor: 
 
Step 1: Instructor Preparation 
Locate several scholarly articles on a class topic and print out copies (alternatively, if students will be 
working on a research paper, you could ask them to bring in their own articles). Develop a worksheet 
for students to use in breaking down the article, using questions of importance to your discipline 
(what is the methodology? What is the sample? etc.)  
 
Step 2: Intention 
Intention Prompt for Students 
When you are asked to read a scholarly article, what is your process? Speaking generally, how 
accessible (or intimidating) do you find them?  
 
Step 3: Class exercise – hand out articles and worksheets to pairs and have them use it to break 
down the article into its important parts, then have pairs summarize their articles for the class. 
 
Step 4: Reflection 
Reflection Prompt for Students 
Now that you have done this activity, will it change the way you read scholarly articles? Why do 
instructors want you to be able to understand and interpret scholarly research? 
 

Potential Student Learning Outcomes: 
 
• Students will be able to deconstruct scholarly research. 
• Students will analyze and interpret scholarly information. 
 
  



 

Scholarship as Conversation 
 

Prompt I: Scholarship Translated for the Public 
 

Guidelines for Instructor: 
 
Step 1: Instructor Preparation 
Locate several scholarly articles on a class topic and print out copies (alternatively, if students will be 
working on a research paper, you could ask them to bring in their own articles). Also, make sure you 
have some full sheets of blank paper for the class activity. 
 
Step 2: Intention 
Intention Prompt for Students 
Outside of the college classroom, how do you learn about scholarly research? (Do you?)  
 
Step 3: Class activity: 

1. Provide a brief overview of the way scholarly information enters the public eye. 
2. Divide the class into four groups for a game of scholarly telephone. Give each group one 

of the scholarly articles you located in step 1.  
3. Pretending to be the authors’ public relations office, on a blank piece of paper, each 

group summarizes the article in a brief press release, then passes their summary to the 
next group. 

4. Groups then pretend to be a journalist. Below the press release, they write a headline and 
first couple sentences about the research, using only the press release. After they’re 
done, they fold the paper so that the next group can see only their news story. 

5. Finally, the groups pretend to be a news organization amplifying the story on Twitter. 
Using the news story only, they write a tweet below it, then fold the paper again so only 
the tweet is visible. 

6. Hand the papers back to the initial group and have each group share the tweet and how 
close it was to the actual content of the study. 

 
Step 4: Reflection 
Reflection Prompt for Students 
Now that you have done this activity, will it change your trust in news stories that refer to a scholarly 
study (e.g. “a recent study says...”)? How might you determine what information is truly accurate and 
what has been sensationalized? 
 

Potential Student Learning Outcomes: 
 



• Students will understand how scholarly information can enter the public sphere. 
• Students will summarize scholarly information for a popular audience. 
 
  



 

Scholarship as Conversation 
 

Prompt II: Discovering the Scholarly Conversation 
 

Guidelines for Instructor: 
 
Step 1: Instructor Preparation 
Identify a set of five or so articles or book chapters on the same topic in your field, all of which cite 
roughly the same set of “core” literature. Familiarize yourself with the Burkean Parlor concept (the 
idea that scholarship is a continuous conversation that has been going on for a long time before you 
get there and will continue after you leave.  
 
Step 2: Intention 
Intention Prompt for Students 
When you are doing a research project involving scholarly sources, how do you find the sources that 
you plan to cite? Is your method effective? Do you feel like you are generally finding the “best” 
sources? How do you know? 
 
Step 3: Class activity: 

1. Hand around source packets from step 1 and have students highlight the authors’ names, 
and then look at the literature review and highlight the names of the authors cited.  

2. Have a conversation about what students notice (ideally, that everyone cites each other 
and also the same authors as each other). 

3. Talk about the idea of core/foundational/seminal literature, why it matters, and how one 
enters into “conversation” with sources that are already in dialogue with each other (you 
can refer explicitly to Burke’s Parlor here). 

 
Step 4: Reflection 
Reflection Prompt for Students 
What do you find significant or interesting about the fact that so many sources are in conversation 
with each other? How will you apply this concept to your own research?  
 

Potential Student Learning Outcomes: 
 
• Students will understand the value of literature reviews for identifying important scholarship. 
• Students will understand that scholarship does not exist in a vacuum, but is engaged in 

conversation with other scholarship. 
 
  

https://www.insidehighered.com/blogs/library-babel-fish/burkes-parlor-tricks-introducing-research-conversation


 

Scholarship as Conversation 
 

Prompt III: The Informal Scholarly Conversation 
 

Guidelines for Instructor: 
 
Step 1: Class Overview 
Briefly talk with students about the way that scholars interact with each other formally (publications, 
conferences), and then spend more time discussing informal scholarly discourse in your discipline via 
social media. Where does much of the conversation take place? Are there important voices? Are these 
voices the same as the ones who appear in the literature most often?  
 
Step 2: Intention 
Intention Prompt for Students 
Were you previously aware that scholars in [x] field have constant informal conversations via social 
media? What is the significance of the fact that these conversations happen in the public eye? Is there 
significance for you as a novice scholar in this field? 
 
Step 3:  activity – students locate a social media conversation among scholars in your field (you 
might need to give them names of some possible individuals to search for, or tips on how to 
identify who the active scholars might be), then summarize what the conversation is about. 
Alternatively, give students a selection of names of scholars in your field who are active on 
social media and have them locate a social media post of their choice and an article or book by 
the same scholar. 
 
Step 4: Reflection 
Reflection Prompt for Students 
What is the difference between the way scholars communicate on social media and how they 
communicate in more formal ways? How does social media benefit scholars who choose to 
participate? How does this sort of public scholarship benefit the general public? Are there any 
drawbacks? 
 

Potential Student Learning Outcomes: 
 
• Students will understand the difference between formal and informal scholarly conversations. 
 
  



Scholarship as Conversation 
 

Prompt IV: Citation Tracking 
 

Guidelines for Instructor: 
 
Step 1: Intention 
Intention Prompt for Students 
When you are doing a research project involving scholarly sources, how do you find the sources that 
you plan to cite? Is your method effective? Do you feel like you are generally finding the “best” 
sources? How do you know? 
 
Step 2:  activity in which students are either given an initial source or locate their own, then use 
that source’s citations to find additional sources and use Google Scholar’s “cited by” feature to 
find sources that have cited the original source. Extend this in both directions as much as you’d 
like. 
 
Step 3: Reflection 
Reflection Prompt for Students 
Were you able to use citation tracking to find additional useful scholarship for your research? Why do 
you think your instructors emphasize accurate citation practices in your own research projects? 
 

Potential Student Learning Outcomes: 
 
• Students will understand the value of accurate citations. 
• Students will be able to track citations to find additional sources. 
 
  



 

Scholarship as Conversation 
 

Prompt V: Scholarship as Continual Inquiry (Standing on the Shoulders of Giants) 
 

Guidelines for Instructor: 
 
Step 1: Instructor Preparation 
Find an example in your field of changing scholarship over time (for example, in nutrition sciences, it 
might be whether a certain food or nutrient is “good” or “bad” for you). Locate some scholarly sources 
on both “sides” and print them out.  
 
Step 2: Intention 
Intention Prompt for Students 
We are often taught that we should use scholarly articles and books as sources for our research 
because they are inherently the “best” type of source, while at the same time we are taught to always 
evaluate every source before using it. What are some reasons you might want to question scholarly 
sources as well as others?  
 
Step 2:  activity in which students are each given an article from step 1. In groups based what 
article the students have, ask them to develop arguments from the article content about why 
their side is right (e.g. why coffee is good for you based on their assigned article). Then hold a 
debate based specifically on the article content (that is, students should not bring in outside 
opinions or evidence). At the end, talk about how this activity doesn’t mean that scholarly 
research is “bad” - just that methods, etc. change over time, and scholarship is based on what 
came before. 
 
Step 3: Reflection 
Reflection Prompt for Students 
Will this activity have an impact on how you view scholarly research? What about when you see a 
news story about how “a new study shows” something? 
 

Potential Student Learning Outcomes: 
 
• Students will understand that variation and development in research results in a scholarly 

“conversation.” 
• Students will be able to closely read a scholarly source to reconstruct and articulate the authors’ 

argument. 
 
  



Searching as Strategic Exploration 
 

Prompt I: Searching for Career Information 
 
*Note: this exercise could easily be adapted to something other than careers (e.g. a country/city in which 
students would like to study abroad). 
 

Guidelines for Instructor: 
 
Step 1: Intention 
Intention Prompt for Students 
What are you hoping to do after you graduate, or what is one possibility you’ve considered? What do 
you know about this field? How do you know it? 
 
Step 2:  activity in which students are given a set of questions to answer about their potential 
career. Allow them to use any source of information they want to answer the questions, but 
make sure they are citing their sources, at least informally. For each question, include a scale 
for them to indicate how fully they trust the information. 
 
Step 3: Reflection 
Reflection Prompt for Students 
[Make sure they have access to their responses from step 2.] 
How easy or hard was it to find the information you were asked? Where did you find it? How did you 
determine how trustworthy the information was? Did the information you found make you more or 
less likely to continue on this career path? 
 

Potential Student Learning Outcomes: 
 
• Students will match information needs to appropriate search tools and sources. 
• Students will evaluate trustworthiness of resources.  
• Students will locate information about their career paths. 
 
  



Searching as Strategic Exploration 
 

Prompt II: Persistence in Searching 
 

Guidelines for Instructor: 
 
Step 1: Class Discussion 
Talk with your students about your process searching for sources when you are doing your own 
research. The goal is to help them realize that it is a nonlinear, iterative process that can be frustrating 
but ultimately rewarding.  
 
Step 2: Intention 
Intention Prompt for Students 
When you are looking for sources for assigned research projects and you don’t find what you’re 
looking for right away, what do you typically do and why?  
 
Step 3:  activity in which students are in pairs or groups of three taking turns searching for 
sources (on a topic that you assign or that they choose) while the other student documents the 
process, asks the searcher to talk about how they are feeling (frustrated, anxious, confident, 
etc.), and makes suggestions on how to change the search to find more sources. Students 
should not change their research topic during this activity, even if they are struggling to find 
sources. 
 
Step 4: Reflection 
Reflection Prompt for Students 
Was it helpful to talk through your search process as you were searching? Was your partner able to 
help you think about how to search for sources? Did you find relevant sources? How did you feel 
during this process? Did it make you less likely to want to change topics? 
 

Potential Student Learning Outcomes: 
 
• Students will seek guidance from peers on search strategies. 
• Students will persist in the face of search challenges. 
 
  



 

Searching as Strategic Exploration 
 

Prompt III: Using the “Right” Vocabulary 
 

Guidelines for Instructor: 
 
Step 1: Class Discussion 
Have a class conversation about the importance of vocabulary and terminology within the topic of 
your class. (This could go in a number of directions depending on the field that you are in – for 
example, how to communicate with a patient or client, language that is used by practitioners versus 
scholars versus laypeople, language that was used in the past versus language that is used today).  
 
Step 2: Intention 
Intention Prompt for Students 
How does your language change in different situations? For example, do you use different vocabulary 
when talking to your friends, to your family, in class, at work? Is there a “correct” way to speak and use 
language, or does it change based on the situation? 
 
Step 3:  activity related to vocabulary and language – students could describe the same thing 
for various audiences, for example, or interview each other using different personas. 
 
Step 4: Reflection 
Reflection Prompt for Students 
How might your initial reflection and our class activity about language apply to being intentional 
when searching for sources? How and why might you want to think about language and vocabulary 
as you are searching? [Note: be more specific here based on your discipline] 
 

Potential Student Learning Outcomes: 
 
• Students will understand how to use language appropriately when searching for sources. 
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